Luston and Shobdon Primary School Federation Progression of Skills in RE

At Luston and Shobdon Primary we follow the Herefordshire agreed syllabus 2020- 2025.

The syllabus is designed to support schools in developing and delivering excellence in RE. It responds to national calls for
deepening pupils’ knowledge about religions and for developing their 'religious literacy'.

It does this by studying one religion at a time ('systematic’ units), and then including ‘thematic’ units, which build on learning
by comparing the religions, beliefs and practices studied. In order to support teachers in exploring the selected beliefs, this
syllabus sets out an underlying teaching and learning approach, whereby pupils encounter core concepts in religions and beliefs
in a coherent way, developing their understanding and their ability to handle questions of religion and belief.

The teaching and learning approach has three core elements, which are woven together to provide breadth and balance within
teaching and learning about religions and beliefs, underpinning the aims of RE outlined on our intent plan.

Teaching and learning in the classroom will encompass all three elements, allowing for overlap between elements as suits the
religion, concept and question being explored. These elements set the context for open exploration of religion and belief.
They offer a structure through which pupils can encounter diverse religious traditions alongside non-religious worldviews -
which reflect the backgrounds of many pupils in our schools. The elements present a broad and flexible strategy that allows
for different traditions fo be treated with integrity. These elements offer a route through each unit while also allowing for a
range of questions reflecting different approaches, for example, from religious studies, philosophy, sociology, ethics and
theology.



End of phase outcomes

Each of the thres slements of the teaching and learning approach is imporiant and pupils should make progress in all of them.

Sslow ars the end of phass outcomss for sach slemant. Sach unt providss lsarming outcomsas spacific to sach gusstion, lsading to thess end of phass outcoms:

Teaching and learning approach

Element 1:

Making sense of beliefs

identifying and making sense of religious
and non-rebgious deliefs and concepts;
undersianding what these deliefs mean
within their traditions; recognising how and
why sources of authority {such as texts)
are used, exprassaed and interpratad in
different ways, and developing skilis of
interpratation.

Element 2:
Understanding the impact

Examining how and why psopie put their
beliefz into practice n dverse ways,
within their sveryday lives, within their
communities anc in the wider world.

End KS1
Pupils can ...

identify cors belisfs and concepts
studied and give a simple dascription
of what they mean

give examples of how stories show
wnat psople belisve (s.¢. the meaning
bshind a fastival)

give clear, simple accounts of what
stories and other texts mean 10
belevers

give examples of how peopls use
stories, texis and 12achings to guics
their oelisfz and actons

give examples of ways in which
beligvers put their beliefs into practice

End lower KS2
Pupils can ...

identify and describe the cors belisfs
and concepts studied

maks clear inks detwsaen taxts’
sources of authonty and the cors
concepts studied

offer informec suggestions about what
texts/sources of authority can mean
and give examples of what these
30Urces mean 10 balisvers

make simple links between stories,
teachings and concepts studied and
how peopls five, individually and in
communities

describe how psopie show their belisfs
in how they worship and in the way
they ive

identify some differances in how
Deople put their bebsfs into practios

End upper KS2
Pupils can ...

identfy and explain the cors dbeliefs
and concepts studied, using exampliss
from texts/sources of authority

in religions

dezcribe examoles of ways in which
psople uss texts/zources of authority
10 maxe senzs of core beliefs

and concepts

gve meanings for texta/sources of
authority studied, comparnng these
ideas with some ways in which
beligvers interprat texts/sources

of authority

maks cigar connections betwasn
what people belave and how they live,
individually and in communities

using svidence and examples, show
now and why people put their beliefs
nto practice in different ways, 6.g. in
different communities, denominations
or cultures



Toaching and learning approach

Element 3:
Making connactions

Evaluating, refiacting on and connecting
the belefs and practicas studied; allowing
pupils 1o chaenga ideas studied, and the

idsas studied 10 challengs pupils’ thinking;

discaming pozsible connsctions betwaen
thess and pupils’ own lives and ways of
undearatanding the world.

End KS1
Pupils can ...

¢ tink, talk anc ask questions about

wheather the ideas thay have bssn
studying, have something to say
to them

¢ Qe 2 good reason for the views they

have and the connactions thay make

End lower KS2
Pupils can ...

make inks between soma of the
paliefs and practices studied ang lifa
in the world today, exprassing soms
idaas of their own clearly

raise important guestions and sUggsst
answers about how far the befiafs

and practices studied might maks &
differance to how pupils think and live

give good reasons for the visws they
have and the connections they maks

End upper KS2
Pupils can ...

maka connectons oatwesn the balsfs
and practices studied, evaluating and
explaning thelr Imporanca to different
people (8.0. oelievers and athaists)

rafiect on and artoulats lessons
people might gain from the elisfs/
practices studied, including their own
185p0NE48S, recognising that othars
may think diffaranty

conaider and \weigh up how ideas
studied in this unit relats to their own
expariences and expariances of the
world today, developing insights of
their own and giving good raasons
for the views they have and the
connactions they maks



These outcomes will be met by revisiting the same religions throughout a child’s time at Luston and/or Shobdon Primary School. Within each

religion they will explore a new key question which will develop and expand upon their learning from previous years.

Religious education key questions: an overview

Religion/belief

Christianity:
God

Croation

Fall

Pecple of Ged
Incarnation
Goszpel
Salvation
Kingdom of God

Buddhism:
Buddha
Dhamma
Sangha

Hinduism:

Samsara and moksha
Brahman {God) and
arman

Karma and dhama

Islam:
God/Tawhid
Iman (faith)
Ibadah (worshio)

Akhirah (ife aftar death)
Akhiaq (virtue/morality}

FS (Discovering)

Christianity plus others

F1 Why is the word
‘Gogd’ so important to
Christians? [God]

F2 Why is Chnstmas
special for Chnstuans?
[Incarnation]

F3 Why iz Easter special
for Christians? [Salvation]

KS1 (Exploring)

Christians, Jews and
Muslims

1.1 What do Christians
beleve God s like? [God]
1.2 Who do Christians say
made the world? [Creation]
1.8 Why does Christmas
matter to Chnsuans?
[Incarnation}

1.4 What is the ‘good news’
Christans belisvs Jesus
brings? [Gospel]

1.8 Why does Easter martter
to Christians? [Salvation]

1.6 Who is a Muslim and
how do they live? [God/
Tawhid/ibadah/iman]

Lower KS2 (Connecting)

Upper KS2 (Connecting)

Christians, Muslims, Hindus and Jews

L2.1 What do Christians lsam from the
creation story? [Craation/Fall]

L2 2 What is it iks for someons to
follow God? [Peopie of God]

L 2.8 What is the ‘Trinity' and why

is it important for Christians? [God/
Incarnaton]

L2 4 What kind of world did Jesus
want? [Gospel]

L 2.8 Why do Christians cali the day
Jesus disd ‘Good Friday'? [Salvation]
L2.6 For Christians, what was the
impact of Pentecost? [Kingdom of
God]

L2.7 What do Hindus belisve God is
like? [Brahman/atman]

L2 8 What does it mean to be Hindu in
Britain today? [Dharma]

1L 2.9 How do festivals and worship
show what matters to a Muslim?
['badah)]

U2.1 What coes 1 mean if Christians
bslieve God is holy and loving? [Ged]
U2.2 Creation and science: confiicting
or complementary? [Creation]

U2.3 Why do Christianz belisve Jesus
was the Msssiah? [Incarnation]

U2.4 How do Christians dscide how to
lve? “What would Jesus do?’ [Gospel]
U2.5 What do Christians bslisve Jesus
oid to ‘save’ people? [Salvation]

U2.6 For Chnstians, what kind of king
I8 Jesus? [Kingdom of God]

U2.7 Why do Hindus want to be
good? [Karma/dharma/samsaral
moksha]

U2.8Whatcosestmeantobs a
Muslim in Britain today?
[Tawhid/iman/badah)]



Religion/belief FS (Discovering)

Judaism:

God

Torah

Ths Paople and
the Land
Sikhism:

God

Valuss Nam Simran,
Kirat karna, vand
chhakna, ssva)
The Gurus

Panth fcommunity)

Non-religious
worldviews

Thematic

F4 Being special: where

co we bslong?

F& Which places are

special and why?

FB6 Which stones are

special and why?

KS1 (Exploring)

1.7 Who is Jewish and how
do they live? [God/Torah/
People]

1.8 What makes soms
places zacrad 10 delievers?

1.€ How should we care for
others and the world, and
why does it matter?

1.10 What does it mean
10 bsiong 1o a faith
community?

Lower KS2 (Connecting)

L2.10 How do fastivals and family life
show what matiers to Jewizh peopls?
[God/Toran/Psopie/the Land]

L2.11 How and why do people mark
the significant evanis of lifa?

L2.12 How and why do peopie try 10
make the world a batter placa?

Upper KS2 (Connecting)

U2.9 Whny is the Toran so important to
Jewish people? [God/Torah]

U2.10 What matters most to
Humanists and Christians?

U2.11 Why do some psopls balisve in
God and some peopie not?

U2.12 How does faith help when life
gsts hard?

Note:

For Church schools, two

additional units ars provided in the
Understanding Christianity matsrials:
How can following God bring freadom
and justice? [Pscple of God]

\What difference coes the Resurrection
maks for Christians? [Salvation]



